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ABSTRACT
Culture­based arts education is gaining increasing attention in the 
development of contextual education focused on cultural preservation. 
However, research on teachers' experiences in teaching traditional 
dance, particularly the Ringkang Jawari dance, remains relatively 
limited. This study aims to explore the experiences of arts and culture 
teachers in planning, implementing, and reflecting on Ringkang Jawari 
dance lessons in secondary schools. The study employed a qualitative, 
phenomenological approach to understand teachers' subjective 
experiences in the learning process. Data were collected through in­
depth interviews, participant observation, and documentation of cultural 
arts teachers involved in traditional dance instruction. Data analysis was 
conducted thematically through the processes of reduction, 
categorization, and interpretation of participants' experiences. The 
research findings revealed four main themes. Firstly, lesson planning 
was understood as a process of adapting the school curriculum to the 
local cultural values embodied in the Ringkang Jawari dance. Secondly, 
the implementation of the learning process demonstrated experience­
based pedagogical practices that emphasized students' active 
engagement through the exploration of movement, collective work, and 
cultural interpretation. Thirdly, teachers' reflections were an important 
part of learning evaluation and a means of continuous professional 
development. Fourthly, emotional and social dimensions emerge as 
integral elements that foster interpersonal relationships, self­confidence, 
and cultural appreciation among students. The research findings indicate 
that traditional dance learning is not merely focused on technical skills 
but is also a cultural, reflective, and social process. This research 
contributes to the development of the Experiential Reflective Cultural 
Pedagogy Model (ERCP) as a contextual, participatory, and reflective 
model of arts and culture education and provides implications for 
strengthening culture­based arts education in schools.

To cite this article: 

Purwinarti et al. (2026). Planning, implementation, and reflection on the teaching of the Ringkang Jawari dance at a senior high school in Serang regency. 

Research in Education, Technology, and Multiculture, 5(2), 93­108. doi: https://doi.org/10.61436/rietm/v5i2.pp93­108
 

This is an open access article under the CC BY SA licence (https://creativecommons.org/licenses/by­sa/4.0).

■ INTRODUCTION
The international discourse on arts 

education continues to grow as an important 
part of the development of students' creativity, 
cultural identity, and 21st­century 
competencies (Eisner, 1993). Arts education is 
viewed not only as a means of developing 
aesthetic abilities, but also as a medium for 
building social sensitivity, reflective capacity, 
communication, collaboration, and 
multicultural awareness. In the context of 
globalization characterized by increasingly 
open cultural exchanges, arts education plays a 
strategic role in sustaining local cultures 
against the homogenization brought about by 
global cultural flows. Accordingly, various 
international education policies have begun to 

position arts and culture as integral parts of 
learning, oriented towards strengthening 
students' character, identity, and cultural 
literacy.

Culture­based learning mechanisms have 
received significant attention in educational 
practice over recent decades, particularly 
regarding how the cultural values of local 
communities are integrated into formal learning 
(Gay, 2018). This approach emphasizes the 
importance of students' cultural experiences as 
relevant and contextual learning resources. 
Culture­based education is believed to enhance 
student engagement because the material 
studied is closely connected to their social lives 
and cultural environments. In this context, 
teachers function not only as transmitters of 
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content but also as cultural mediators who help 
students understand the social meaning and 
cultural values embedded in traditional artistic 
practices.

Arts education can no longer be 
positioned merely as technical or aesthetic 
practice; it is a space for constructing social 
and cultural meaning relevant to learners' lives 
(Bamford, 2006). Through arts learning, 
students develop self­expression, social 
empathy, and an understanding of cultural 
diversity. Culture­based arts education also 
helps shape collective identity and strengthen a 
sense of belonging to local culture. In this 
regard, traditional art forms serve as an 
important medium in the intergenerational 
transmission of cultural values.

One of the most promising forms of local 
culture­based arts education is traditional 
dance. Traditional dance not only encompasses 
aesthetic movement but also represents history, 
social values, philosophy, and the identity of 
the communities from which it originates. The 
process of learning traditional dance allows 
students to understand culture through direct 
experience through movement practice, 
musical accompaniment, costumes, and social 
interaction during rehearsals. Smith & Dean 
(2021) and Risner (2014) explain that dance 
education can simultaneously build cultural 
identity awareness and develop students' 
emotional, social, and creative dimensions.

Traditional dance learning holds an 
important position given that regional cultural 
diversity is part of the national heritage that 
must be preserved through education. One 
traditional dance developed in Banten Province 
is the Ringkang Jawari dance. This dance 
represents the spirit of collectivity, courage, 
agility, and community solidarity of the Banten 
people. The Ringkang Jawari dance has 
evolved as a form of local cultural expression 
that integrates traditional elements with 
contemporary creative approaches, making it 
highly relevant to teach to young generations in 
schools. Beyond serving as a vehicle for 
cultural preservation, learning the Ringkang 
Jawari dance instills in students the values of 
discipline, teamwork, responsibility, and 
appreciation for local culture.

The phenomenon of traditional dance 
learning in schools demonstrates that arts and 
culture teachers play a crucial role in bridging 
formal curricula with local cultural contexts. 
Teachers are required to adapt learning 
materials so that they are not merely oriented 
towards achieving technical competencies, but 
also towards creating meaningful learning 
experiences. In practice, teachers frequently 
encounter various challenges, including limited 

instructional time, a scarcity of locally based 
learning resources, and low student interest in 
traditional arts due to the influence of popular 
culture and digital media. Nonetheless, 
traditional dance learning also opens up 
pedagogical spaces that allow for social 
interaction, reflective experience, and students' 
emotional engagement in the learning process 
(Clandinin & Connelly, 2000)

Several earlier studies have examined 
culture­based arts education in the context of 
creativity development, cultural identity, and 
student engagement. Cone (2020), for instance, 
affirmed that arts experiential learning can 
enhance students' emotional engagement and 
strengthen the connection between personal 
experience and cultural understanding. That 
study demonstrated that artistic practices 
involving direct experiential reflection help 
students construct deeper learning meaning 
than purely technical instructional approaches. 
Cone also found that teachers play an important 
role as facilitators of reflection, enabling 
students to connect their artistic activities with 
their social and cultural contexts. However, 
Cone's research focused more broadly on arts 
education and did not specifically examine 
teachers' experiences teaching locally based 
traditional dance at the secondary school level.

Other research conducted by Bamford 
(2006) demonstrated that arts education 
integrated with local cultural contexts can 
increase student participation, collaborative 
ability, and appreciation for cultural diversity. 
Risner (2014) further emphasized that dance 
education is not merely concerned with mastery 
of movement but also shapes students' 
emotional, social, and identity dimensions. A 
UNESCO (2022) report emphasized that arts 
education rooted in culture significantly 
enhances students' global skills, cultural 
understanding, and character development in 
the 21st century.

Previous research has predominantly 
focused on the effectiveness of learning 
models, the development of student creativity, 
or the cultural preservation function of arts 
education. Studies that specifically explore 
teachers' experiences in planning, 
implementing, and reflecting on locally based 
traditional dance learning remain relatively 
limited. Furthermore, research on the Ringkang 
Jawari dance as part of arts and culture learning 
practice in secondary schools has seldom 
appeared in the academic literature.

This study aims to thoroughly explore the 
experiences of arts and culture teachers in 
teaching Ringkang Jawari dance at secondary 
schools. The study focuses on how teachers 
construct meaning from the processes of 
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planning, implementing, and reflecting on 
locally based traditional dance learning within 
their everyday pedagogical practice. 
Additionally, it attempts to reveal how 
emotional, social, and cultural dimensions are 
present and influence teachers' experiences 
throughout the learning process. Accordingly, 
this study is directed towards addressing how 
arts and culture teachers experience managing 
Ringkang Jawari dance learning as an 
educational practice oriented not only towards 
technical dance skills but also as a cultural, 
reflective, and social process within the school 
environment. Through this focus, the study 
aims to provide a more comprehensive 
understanding of locally based traditional 
dance learning practice while strengthening the 
development of the Experiential Reflective 
Cultural Pedagogy Model (ERCP) in arts and 
culture education.

■ METHOD
This study employed a qualitative 

phenomenological design, using Interpretative 
Phenomenological Analysis (IPA) to 
understand the meaning teachers attributed to 
their experiences. The phenomenological 
approach was selected because it facilitates 
reflective and interpretive examination of lived 
experience (Van Manen, 1990). IPA is 
particularly useful for analyzing how teachers 
interpret their experiences in planning, 
implementing, and reflecting on locally based 
traditional dance learning.

Participants
Participants in this study were arts and 

culture teachers who taught the Ringkang 
Jawari dance at the secondary school level in 
Banten Province. The study involved eight 
teachers selected through purposive sampling, 
based on the suitability of participants' 
experiences for the phenomenological research 
focus. Inclusion criteria were: (1) a minimum 
of three years' experience teaching arts and 
culture; (2) current or prior experience teaching 
Ringkang Jawari dance within school learning 
activities or extracurricular programs; and (3) 
willingness to participate in all stages of the 
research, including interviews, observation, and 
documentation (Creswell, 2013)

In terms of demographics, participants 
comprised five female and three male teachers, 
aged 29 to 47 years. Educational backgrounds 
included graduates with Bachelor's Degrees in 
Dance Education and Master's Degrees in Arts 
Education. Participants were drawn from 
several public and private secondary schools 
offering traditional dance­based arts and 
culture programs in the Serang area and its 

surroundings. Variation in teaching experience, 
institutional context, and involvement in 
traditional artistic practice was considered to 
achieve diversity in pedagogical experience in 
Ringkang Jawari dance learning. The number 
of participants was determined purposively 
based on two considerations: first, the principle 
of data saturation, whereby the data showed 
recurring experience patterns with no 
significant new themes emerging (Creswell, 
2013); and second, the availability of teachers 
meeting all inclusion criteria in the Serang area. 
Although Smith et al. (2009) recommend 3–6 
participants for IPA doctoral studies with a 
focus on in­depth per­case analysis, Pietkiewicz 
and Smith (2014) acknowledge that larger 
numbers can be justified when the diversity of 
participants' experiences is an important 
consideration. In this study, variation in 
educational background (Bachelor's and 
Master's levels), school type (public and 
private), and teaching experience (3–20 years) 
prompted the inclusion of eight participants to 
capture a broader range of pedagogical 
experience. Thematic saturation was 
empirically reached at the seventh participant; 
the eighth participant's interview was 
conducted to verify that no new themes 
emerged.

Research Design and Procedures
This study employed a qualitative 

approach using an Interpretative 
Phenomenological Analysis (IPA) design to 
understand the meaning of teachers' 
experiences in learning the Ringkang Jawari 
dance. This approach was selected because it 
allows researchers to explore teachers' lived 
experiences reflectively and interpretively in 
relation to the processes of planning, 
implementing, and reflecting on locally based 
arts learning (Van Manen, 1990).

The research was conducted over eight 
months, from September 2023 to April 2024, at 
several secondary schools implementing 
traditional dance­based arts and culture 
learning. This timeframe was designed to allow 
for prolonged engagement with participants, 
encompassing initial interviews, repeated 
observations, reflection­based follow­up 
interviews, and iterative analysis processes as 
recommended in IPA studies (Smith et al., 
2009). Research procedures were carried out in 
stages. The first stage involved identifying 
schools and selecting participants according to 
the inclusion criteria. Recruitment was 
conducted through a community­network 
approach: the researcher contacted the Arts and 
Culture MGMP (Subject Teacher Working 
Group) in Serang Regency and local Banten 
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arts communities to obtain referrals to teachers 
who had taught or were currently teaching the 
Ringkang Jawari dance. Of twelve teachers 
identified, eight met all inclusion criteria and 
agreed to participate. This approach enabled the 
researcher to locate qualified participants 
despite limited academic literature on this 
specific dance, as the scarcity of literature was 
precisely the primary justification for this 
empirical exploration. The second stage 
involved data collection through semi­
structured in­depth interviews, participatory 
observation, and documentary study. Interviews 
were conducted individually, lasting 45–60 
minutes each, to explore teachers' experiences 
related to developing lesson plans, dance 
teaching strategies, interactions with students, 
reflective learning, and emotional and social 
experiences during teaching.

The observation stage was conducted 
directly during the Ringkang Jawari dance 
learning process in both classroom and 
rehearsal settings. Observations focused on 
teachers' pedagogical practices, teacher­student 
interaction patterns, use of learning media, 
student engagement, and the application of 
local cultural values in learning. The 
documentation stage involved collecting 
Lesson Plans, teaching modules, learning 
media, photographs of activities, and teachers' 
reflective journals. The entire research process 
was conducted in stages and iteratively to allow 
the researcher to develop a deep understanding 
of participants' experiences within the school's 
social and cultural context.

Instruments
The primary instrument in this study was 

the researcher, serving as the human instrument 
responsible for collecting, interpreting, and 
analyzing the research data. Three supporting 
instruments were used to ensure consistency in 
data collection: a semi­structured interview 
guide, a participatory observation sheet, and a 
documentary study format.

The semi­structured interview guide was 
developed based on concepts of reflective 
pedagogy and culture­based arts learning, 
drawing on Kolb’s Experiential Learning 
theory, van Manen's (1990) reflective 
pedagogy, and UNESCO's (2021) approach to 
arts and culture education. The interview guide 
comprised 18 main questions covering four 
indicators: (1) locally based cultural learning 
planning, (2) implementation of traditional 
dance learning, (3) teachers' pedagogical 
reflection, and (4) emotional and social 
experiences during learning. Each indicator 
was designed to elicit the meaning of teachers' 
experiences in Ringkang Jawari dance learning 

practice. The complete interview guide is 
included in Appendix A of this manuscript to 
demonstrate methodological transparency.

The observation sheet was used to 
observe teachers' pedagogical behaviors during 
the learning process. Observations focused on 
five main indicators: teaching strategies, 
student engagement, use of media and learning 
space, integration of local cultural values, and 
social interaction in dance learning. 
Observations were conducted in a participatory 
manner, with learning activities recorded 
descriptively in field notes.

The documentary instrument was used to 
analyze the alignment between learning 
practice and the teaching tools teachers use. 
Documents analyzed included lesson plans, 
teaching modules, learning media, teachers' 
reflective journals, and visual documentation of 
dance learning activities. Instrument validity 
was established through expert judgment by 
two arts education lecturers and one expert in 
qualitative research methodology. Data 
reliability was strengthened through the 
consistency of interview, observation, and 
documentary results, which were compared 
iteratively throughout the research process.

Data Analysis
Data analysis followed the Interpretative 

Phenomenological Analysis (IPA) procedure as 
outlined by Smith, Flowers, and Larkin (2009). 
The process began with repeatedly reading and 
re­reading each interview transcript, without 
applying a predetermined coding framework, to 
develop deep familiarity with participants' 
accounts. This was followed by initial noting, 
in which exploratory comments (observations 
on content and language), descriptive 
comments (paraphrases of key meanings), and 
conceptual comments (interpretive observations 
linking to broader themes) were noted 
alongside the transcripts.

Following initial noting, emerging themes 
were identified for each participant individually 
by grouping interrelated notes into coherent 
units of meaning. These themes were then 
mapped to identify connections, clusters, and 
tensions within one participant's account. Only 
after idiographic analysis for one participant 
was complete did the researcher move to the 
next case, repeating the process from the 
beginning with a fresh perspective for each 
transcript.

After all eight transcripts were analyzed 
individually, a cross­case analysis was 
conducted to identify convergence and 
divergence across participants' experiences. 
Themes with commonalities were retained and 
refined into superordinate themes that represent 
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collective patterns, while divergences were 
noted to capture the diversity of individual 
experiences. NVivo 14 was used to organize, 
store, and visualize coded data through node 
management and query functions; however, all 
interpretive and thematic decisions were made 
by the researcher through reflective manual 
analysis rather than automated coding. To 
strengthen the credibility of the analysis, the 
initial coding process was discussed with one 
qualitative research colleague not involved in 
the study (peer debriefing). Any interpretive 
differences between the primary researcher and 
the peer reviewer were discussed until 
consensus was reached, so that the resulting 
codes reflected a more critical and unbiased 
analytical perspective.

All interview data were recorded, 
transcribed verbatim, and analyzed using 
NVivo 14 to facilitate the management and 
organization of thematic data. The first stage 
was data reduction: repeatedly reading 
interview transcripts and observation notes to 
identify units of meaning relevant to teachers' 
experiences of learning Ringkang Jawari dance. 
At this stage, the researcher marked important 
statements, including teachers' experiences 
adapting dance movements to students' 
abilities, strategies for building student 
engagement during rehearsals, and teachers' 
reflections on learning challenges. These 
statements were then given initial codes (open 
coding) to group similar meanings. The second 
stage involved presenting the data by grouping 
codes into categories and themes. Related 
categories, such as cultural curriculum 
adaptation, teachers' reflective experiences, and 
social interaction during dance rehearsals, were 
then developed into the study's main themes. 
NVivo was used to visualize relationships 
between categories and to help the researcher 
trace experience patterns emerging from all 
participants. The third stage involved drawing 
conclusions and phenomenological 
interpretation. The researcher interpreted the 
emerging themes to understand the meaning of 
teachers' experiences in locally based cultural 
dance learning. The interpretation process was 
conducted reflectively by linking empirical 
data, the school's cultural context, and the 
study's theoretical framework.

Data validity was strengthened through 
method triangulation, source triangulation, 
selective member checking, and an audit trail. 
Triangulation was conducted by cross­
comparing results from interviews, 
observations, and documentation. For example, 
when a teacher stated in an interview that 
Ringkang Jawari dance learning was conducted 
through a collaborative, group­based approach, 

the researcher verified this through 
observations of students' rehearsal activities in 
class and analysis of lesson plans that 
demonstrated the use of group­work methods in 
teaching. Member checking was implemented 
by returning descriptive summaries of 
participants' experiences to them to verify the 
accuracy of their factual reconstructions, rather 
than seeking approval of the researcher's 
analytical interpretations. This approach 
acknowledges the methodological debate in IPA 
regarding member checking, as cautioned by 
Smith et al. (2009): phenomenological 
interpretation is reflective and goes beyond 
participants' immediate awareness, so a 
participant's rejection of the researcher's 
interpretation does not automatically invalidate 
its validity (Finlay, 2011). Additionally, peer 
debriefing was conducted through code 
discussions with one qualitative research 
colleague to enhance the credibility of the 
thematic analysis. The audit trail systematically 
and transparently documented the entire 
research process, while researcher reflexivity 
was practiced to minimize interpretive bias 
during data analysis.

■ RESULT AND DISCUSSION
The research findings indicate that arts 

and culture teachers' experiences in teaching 
the Ringkang Jawari dance are shaped by four 
main themes: learning planning, learning 
implementation, pedagogical reflection, and the 
emotional and social dimensions of dance 
learning. These four themes are interconnected 
and form a holistic pedagogical experience 
within the practice of locally based cultural 
learning. Teachers' experiences not only reveal 
technical aspects of dance instruction but also 
show how teachers construct meaning from the 
learning process as a reflective, social, and 
cultural experience. These findings demonstrate 
that traditional dance learning is influenced by 
the interplay among teachers' pedagogical 
experiences, the school's cultural context, and 
the social interactions that occur throughout the 
learning process (Borg, 2006).

Learning Planning as Curriculum and Local 
Cultural Adaptation

The research findings show that teachers 
perceived the planning of Ringkang Jawari 
dance learning as a process of adapting to the 
demands of the formal curriculum and their 
students' local cultural context. In developing 
learning tools, teachers considered not only 
learning competency outcomes but also the 
cultural values embedded in the dance. They 
adjusted movement materials, rehearsal 
patterns, and learning approaches to students' 
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characteristics and their school social 
environments.

Interview results showed that the majority 
of teachers began the planning process by 
identifying local cultural elements relevant to 
introduce to students. Teachers endeavored to 
make the Ringkang Jawari dance not merely a 
dance­practice subject but also a medium for 
introducing students to Banten's cultural 
identity. Classroom observations revealed that 
teachers employed a contextual approach by 
explaining the symbolic meaning of 
movements, the value of togetherness, and the 
philosophy embedded in the dance before 
practice commenced. These findings 
demonstrate that the process of planning 
culture­based arts learning is not purely 
administrative in nature, but constitutes a space 
for cultural interpretation undertaken by 
teachers within their pedagogical practice 
(Simon et al., 2024).

These findings are consistent with Gay’s 
(2018) research, which emphasizes the 
importance of culture­based learning in 
building connections between students' 
experiences and their socio­cultural contexts. In 
this context, teachers function as cultural 
mediators who bridge the school curriculum 
with students' local cultural experience through 
traditional dance learning.

Learning Implementation as Experience­
Based Pedagogical Practice

The research findings show that the 
Ringkang Jawari dance learning was 
implemented through experience­based 
pedagogical practice (experiential learning). 
Teachers applied teaching strategies that 
emphasized active student engagement through 
movement practice, group rehearsals, 
demonstrations, and exploration of dance 
expression. Learning was not solely focused on 
technical mastery of movement but also on 
learning experiences that enabled students to 
understand cultural meaning through direct 
practice (Yulyansi, 2022). Observations showed 
that teachers frequently used demonstration 
methods and collaborative learning to build 
student participation. During rehearsals, 
students were guided to observe movements, 
imitate them, and gradually develop their 
understanding of their meanings. Teachers also 
provided brief reflective moments during 
rehearsals so that students could share their 
experiences and difficulties in learning dance 
(Amanda, 2024).

Teachers' experiences indicated that 
students' emotional engagement increased 
when learning was connected to cultural 
experiences close to their lives. Teachers 

perceived traditional dance learning to be more 
effective when students felt an emotional 
connection to the culture they were studying. 
These findings are consistent with Cone's 
(2021) perspective, which, while addressing 
experience­based arts education in general, 
affirms the central role of the teacher as a 
facilitator of reflection who connects students' 
artistic activities with their social and cultural 
contexts, a dimension directly relevant to the 
teachers' experiences in this study. 
Furthermore, research results showed that 
traditional dance learning practices could create 
a collaborative space that strengthened social 
interaction and cooperation among students 
(Álvarez et al., 2023)

Teachers' Pedagogical Reflection in 
Traditional Dance Learning

The third theme indicates that reflection 
constitutes an important part of teachers' 
pedagogical experience. Teachers actively 
evaluated their teaching strategies, student 
responses, and the effectiveness of the cultural 
approaches used during the learning process. 
Reflection was conducted both individually and 
through discussions with fellow arts and culture 
teachers (Egana­delSol, 2023). Interview 
results showed that teachers frequently 
reflected on how particular teaching methods 
influenced student engagement in dance 
rehearsals. Several teachers stated that they 
needed to adjust their learning approaches 
when students encountered difficulties 
understanding the meaning of movements or 
showed limited interest in traditional dance. 
Examination of teachers' reflective journals 
revealed that teaching the Ringkang Jawari 
dance encouraged teachers to continually 
develop their pedagogical creativity, making 
learning more contextual and engaging for 
students (Martadi, 2025).

Pedagogical reflection was also connected 
to teachers' awareness of the importance of arts 
learning as a space for shaping students' 
character and cultural identity. Teachers 
evaluated the success of learning not only in 
students' mastery of dance movements but also 
in emotional engagement, self­confidence, and 
capacity for teamwork throughout the rehearsal 
process. These findings demonstrate that 
reflection constitutes an important mechanism 
in the professional development of arts and 
culture teachers and simultaneously reinforces 
the practice of reflective learning as described 
by van Manen (1990).

Emotional and Social Dimensions in 
Ringkang Jawari Dance Learning

The final theme indicates that teachers' 
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experiences in Ringkang Jawari dance learning 
were strongly influenced by emotional and 
social dimensions that emerged during the 
learning process. Teachers described dance 
learning as a social interaction space that built 
closeness between teacher and student while 
simultaneously strengthening a sense of 
community within the classroom (Prameswari, 
2020). Observations showed that the 
atmosphere of dance learning tended to be 
more communicative and collaborative than 
that of theoretical classroom instruction. 
Students appeared more actively interactive, 
cooperating during group rehearsals and 
helping one another memorize dance 
movement patterns. Teachers perceived these 
social dynamics as an important part of 
building a positive learning experience. 
Teachers also expressed emotional attachment 
when they observed students beginning to 
demonstrate self­confidence and pride in the 
local culture they were learning through dance 
(Braun & Clarke, 2006).

The emotional dimension in dance 
learning also emerged through teachers' 

experiences when facing learning challenges, 
such as low student interest in traditional dance 
due to the influence of modern popular culture. 
Nonetheless, teachers endeavored to develop 
more communicative and contextual learning 
approaches so that students continued to feel 
connected to their local culture. These findings 
demonstrate that Ringkang Jawari dance 
learning functions not merely as a process of 
transferring dance skills but also as a space for 
forming social relationships, cultural identity, 
and meaningful emotional experiences for both 
teachers and students (Litaay, 2025).

Cross­case analysis revealed meaningful 
convergence and divergence across the eight 
participants. All participants experienced the 
four main themes, but with differing intensities 
and manifestations. Teachers with a Master's 
degree background (P2, P4, P6) demonstrated 
more systematic and theoretically grounded 
articulation of pedagogical reflection. In 
contrast, teachers with a Bachelor's degree and 
longer field experience (P1, P3, P7) 
demonstrated richer, more intuitively practical 
cultural adaptation. Teachers in private schools 

Table 1. Thematic findings of teachers' experiences in Ringkang Jawari dance learning
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(P5, P8) reported greater curricular flexibility 
in integrating local values than public school 
teachers, who are bound by stricter regulations. 
This divergence reinforces the value of IPA in 
capturing individual experiential diversity 
without sacrificing the identification of 
collective patterns. Overall, the research 
findings show that teachers' experiences in 
Ringkang Jawari dance learning constitute a 
complex, multidimensional pedagogical 
experience shaped by the interrelationships 
among learning practice, pedagogical 
reflection, and the cultural and social contexts 
surrounding the learning process. These 
findings strengthen the development of the 
Experiential Reflective Cultural Pedagogy 
Model (ERCP) as an approach to arts and 
culture education that places experience, 
reflection, and local culture at the core of 
pedagogical practice (Purwinarti, 2026)

Learning Planning as Curriculum and Local 
Cultural Adaptation

To complement the findings in Table 1, 
representative verbatim quotations from 
participants are presented for each main theme. 
On the theme of Learning Planning, P3 stated: 
“I cannot teach the movements straightaway 
without first explaining their cultural values. If 
students do not understand the meaning, the 
movements will feel empty.” P6 added: “The 
lesson plans I prepare are always adjusted to 
the students’ conditions and cultural 
environment, not just copied from previous 
years.” On the theme of Learning 
Implementation, P1 stated: “Students learn best 
when they practice directly, so I make extensive 
use of demonstrations combined with guided 
practice.” P4 stated: “Group work in this 
dance is different; they are not just rehearsing 
together; they are also watching out for one 
another to keep the dance cohesive.” On the 
theme of Pedagogical Reflection, P5 stated: 
“After teaching, I always evaluate what was 
lacking, so the next session can be better.” P2 
added: “My reflective notes are full of 
questions I ask myself: Has my approach truly 
helped students understand this culture?” On 
the theme of Emotional and Social Dimensions, 
P7 stated: “When students manage to 
understand it, it feels wonderful for me too, a 
kind of satisfaction that grades cannot 
measure.” P8 stated: “There was a student who 
was initially very reluctant to perform in front 
of others, but after continuous group 
rehearsals, she became the most enthusiastic. 
That is what keeps me motivated to teach 
traditional dance.”

Learning planning is an adaptive process 
that teachers understand as a negotiation 

between curriculum demands and local cultural 
contexts. Beyond implementing lesson plans 
formally, teachers also adjusted content to suit 
students' character and the cultural values 
embedded in the Ringkang Jawari dance. 
Teacher experiences also encompass how 
learning can be managed and what pedagogical 
implications it entails. Teachers have 
endeavored to embed cultural elements to make 
learning activities more relevant, demonstrating 
that planning is a flexible, context­dependent 
process.

"Rather than following the lesson plan 
directly, I adjust the lesson to the 
students' 2019 conditions and culture, so 
they can better connect with the meaning 
behind the dance." (P3, interview, 2024)

This quotation demonstrates that teachers 
do not regard lesson plans as rigid 
administrative documents but as frameworks 
open to contextual interpretation. From the 
perspective of teacher cognition, a teacher's 
knowledge, beliefs, and experiences shape 
planning decisions (Borg, 2006; Freeman, 
2002). Planning is therefore not merely a 
technical aspect of teaching, but a cognitively 
demanding and complex task in which teachers 
actively engage with strategies relevant to 
students as cultural beings. This finding 
challenges the assumption that planning 
practice in culture­based arts education is 
mediated between curriculum structures and 
teachers' professional interpretive flexibility 
(Edwin et al, 2025)

Concept Map of Learning Planning 
Adaptation in Culture­Based Dance 
Learning

To clarify the relationships among the 
curriculum, local culture, and pedagogical 
practice in Ringkang Jawari dance learning, the 
research findings are presented not only in a 
linear table but also visualized through a 
concept or thematic map. This visualization 
demonstrates the interconnections among the 
main concepts emerging from teachers' 
interviews, observations, and documentation.
(De La Rasilla, 2018). The concept map shows 
that the process of learning planning adaptation 
begins with the formal curriculum, which 
teachers then interpret by integrating Banten 
local cultural values into Ringkang Jawari 
dance materials. In this process, teachers 
function as cultural mediators connecting 
learning objectives with students' social 
contexts and cultural experiences. Cultural 
integration is realized through the selection of 
dance movement materials, the use of 
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collaborative approaches, the cultivation of 
shared values, and cultural reflection 
throughout the learning process (Malarsih et 
al., 2025).

The concept map also illustrates the 
relationship between experiential pedagogy, 
students' emotional engagement, and the 
formation of cultural identity. Traditional dance 
learning is understood not merely as a technical 
activity, but as a pedagogical space that builds 
social interaction, cultural reflection, and 
students' emotional experience in 
understanding local culture. This conceptual 
visualization thus helps explain that the 
adaptation of Ringkang Jawari dance learning 
is a multidimensional process involving 
dynamic relationships among the curriculum, 
local culture, teachers' experience, and 
pedagogical practice at school (Lobo, 2023)

Learning Implementation as Experience­
Based Pedagogical Practice

The learning implemented by teachers 
demonstrates a shift from passive to active 
experience­based learning. Teachers made 
greater use of direct practice, movement 
demonstration, guided rehearsal, and social 
interaction among students throughout the 
Ringkang Jawari dance learning process. 
Observation results show that in a single 
approximately 90­minute learning session, 

teachers performed movement demonstrations 
an average of 5–7 times per core section, 
particularly when introducing new movement 
sequences or correcting the synchronization of 
students' group movements. Demonstrations 
were typically performed at the front of the 
class repeatedly, then followed by group 
practice and small­group activities so students 
could imitate and gradually explore movements 
(Hendrawan et al., 2023).

Field observations revealed that student 
interaction in the dance space was active and 
collaborative. Students not only followed the 
teacher's instructions but also engaged in 
discussion, helped correct each other's 
movement positions, and responded to the 
rhythm and dance expression being performed. 
In some situations, teachers created space for 
students to attempt modifications to movement 
dynamics based on their own understanding of 
the dance's meaning. This created a more 
communicative learning atmosphere compared 
to theoretical classroom instruction. Teachers 
also appeared more in the role of facilitator, 
guiding the movement exploration process, 
than as instructors fully controlling learning 
(Zhang, 2023).

Field notes show that during group 
rehearsals, some students actively corrected 
their peers' movement tempo while discussing 
how expression aligns with the character of the 

Figure 1. Experiential Reflective Cultural Pedagogy (ERCP) Model in Ringkang Jawari Dance Learning
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Ringkang Jawari dance. This phenomenon does 
not merely demonstrate collaborative behavior 
but, from the IPA phenomenological 
perspective, reflects how teachers interpret 
these moments as confirmation of the success 
of their pedagogical approach. In follow­up 
interviews, teacher P3 shared that these 
moments of students correcting one another 
were interpreted as a sign that the values of 
togetherness and collective responsibility 
embedded in the Ringkang Jawari dance were 
beginning to be internalized by students not 
merely as technical instructions, but as a living 
cultural consciousness. This observation thus 
captures the interpretive dimension of teachers' 
experiences beyond mere behavioral 
description. At the same time, teachers walked 
around the rehearsal space to provide 
individual and group feedback. In one 
observation, a teacher paused the rehearsal for 
several minutes to demonstrate hand 
movements and floor patterns again because 
students were having difficulty maintaining 
uniformity in movement. After the re­
demonstration, students repeated the 
movements until the group's rhythm and 
cohesion began to take shape (Li & Chinpong, 
2025).

The technical aspects of dance learning 
also revealed strong emotional and social 
dimensions. Several students appeared more 
confident after mastering certain movement 
sequences and receiving appreciation from 
peers and teachers. Teachers perceived this 
kind of learning experience as important 
because dance learning is not oriented solely 
towards movement accuracy, but also towards 
developing self­expression, the courage to 
perform, and the ability to work 
collaboratively. One teacher stated:

"Overall, learning is not only a technical 
process but also a broader social and 
cultural one. Students learn best when 
they practice directly, so I make extensive 
use of demonstrations combined with 
guided practice." (P1, interview, 2024)

These findings show that Ringkang 
Jawari dance learning occurs through an 
experience­based pedagogical practice that 
integrates demonstration, active participation, 
social interaction, and students' emotional 
experiences into locally based cultural arts 
learning. The following quotation illustrates 
that students who are directly involved in 
learning experiences will be aware of higher­
quality learning processes. This aligns with the 
notion of experiential learning, which holds 
that knowledge is created through the 

transformation of concrete experience and 
reflective observation (Dewey, 1934). In the 
context of dance learning, physically embodied 
experience is the primary modality for 
interpreting the meaning of movements and the 
values they represent. Transformative learning 
thus functions both as a skill­transfer process 
and as simultaneously constructed knowledge, 
wherein cognitive presence can be represented 
in various affective forms. These findings 
provide additional validation for the view that 
arts education is a discipline in its own right, 
where direct experience provides artistic 
knowledge at the center of learning (Elita & 
Subiyantoro, 2021).

Learning Reflection as a Process of 
Evaluation and Professional Development

Reflection on learning constitutes a key 
component of teachers' experiences in 
evaluating their applied practices. They 
considered what worked well and what did not 
in the delivery of the instruction. This 
reflection enabled teachers to refine their 
teaching strategies for future activities. 
Reflection also enhanced teachers' professional 
awareness in arts and culture instruction. The 
reflective processes demonstrated that teachers' 
experiences are not static but continually 
evolving.

"After teaching, I always evaluate what 
was lacking, so the next session can be 
better." (P5, interview, 2024)

This quotation affirms that reflection is 
not merely an evaluative activity at a particular 
point in time, but a continuous cognitive and 
professional process. This aligns with the 
definition of reflective practice in which 
teachers learn from experience by deliberating 
on what they have done (Schön, 1983). 
Reflection thus enables teachers to analyze the 
strengths and weaknesses of their teaching and 
to develop better strategies for future 
interactions. Furthermore, reflection serves as a 
transformer of experience: past experiences are 
processed and converted into new knowledge 
that can contribute to teachers' pedagogical 
competence. In this way, reflection is not only 
retrospective but also prospective, aimed at 
improving future practice (Farrell, 2015).

The Role of Affective and Social Aspects in 
Dance Learning

Emotional and social elements constitute 
an important part of teachers' experiences in 
teaching the Ringkang Jawari dance. Teachers 
not only focused on achieving cognitive, 
psychomotor, and technical dance movement 
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outcomes but also endeavored to foster 
students' emotional engagement throughout the 
learning process. Observation results showed 
that teachers actively employed supportive 
approaches to maintain students' emotional 
state during dance rehearsals, particularly when 
students had difficulty memorizing movements, 
lost self­confidence, or felt embarrassed 
performing in front of peers.

Teachers' instructional practice involved 
providing direct positive feedback such as 
praising students' courage in attempting new 
movements, offering verbal encouragement 
when students made errors, and adopting a 
more relaxed interpersonal approach so 
students felt comfortable during rehearsals. 
Teachers also used group rehearsals and simple 
rhythmic games at the beginning of lessons to 
create a more relaxed learning atmosphere and 
reduce student tension. Field observations 
showed that when some students appeared 
hesitant about performing certain movements, 
teachers invited them to rehearse together in 
small groups before performing in front of the 
entire class. This strategy helped students feel 
more socially secure by providing peer support.

Social interaction in the dance space also 
displayed strong collaborative dynamics. 
During group rehearsals, students could be seen 
helping one another correct movement 
positions, demonstrating movement tempo, and 
offering verbal encouragement to peers 
experiencing difficulties. In one field note, a 
student who was initially reluctant to perform 
began to show confidence after receiving 
appreciation from their group for correctly 
following the floor pattern. This situation 
demonstrates that dance learning is not only a 
space for mastering artistic skills but also a 
social space in which students build self­
confidence, group solidarity, and the capacity 
for collective interaction.

These phenomena reveal that the affective 
dimension of dance learning is closely 
connected to social processes in the classroom. 
Teachers function as emotional facilitators who 
help create a supportive, safe, and participatory 
learning environment. Students' emotional 
engagement emerges through interpersonal 
relationships built during rehearsals, while 
social experience develops through cooperation 
and collective interaction among students 
during the dance learning process. Ringkang 
Jawari dance learning thus produces a learning 
experience that is not merely technical but also 
fosters emotional and social connectedness 
within the classroom learning community.

"Seeing them understand feels 
wonderful." (P7, interview, 2024)

This statement demonstrates that teachers 
define the success of learning not merely as the 
achievement of dance movement mastery, but 
also as the development of positive emotional 
experiences and harmonious social 
relationships between teachers and students 
throughout the learning process (Elliott, D. J., 
2005).

The findings indicate that teachers' 
experiences in planning Ringkang Jawari dance 
learning are not linear but rather an adaptive 
process shaped by the interaction among the 
curriculum, the cultural context, and each 
teacher's individual experience. This is 
consistent with teacher cognition theory, which 
holds that teachers' pedagogical decisions are 
shaped by their knowledge, beliefs, and 
experiences (Freeman, D., 2022). Here, 
teachers are not merely technicians of the 
curriculum, but interpretive agents who 
subjectively actualize and give meaning to 
curriculum materials in relation to local cultural 
values. These findings also confirm the belief 
that culture­based learning requires curricular 
flexibility to engage students in ways that are 
meaningful based on their experiential contexts 
(Ladson­Billings, 1995). Accordingly, learning 
planning in arts education needs to be 
understood in relation to reflective practice 
across cognitive and cultural dimensions.

The implementation phase findings affirm 
experience­based dance learning as a 
pedagogical practice that supports students in 
becoming active social­emotional beings. 
These findings reinforce arts education theory 
that views genuine aesthetic experience as the 
core of the learning process (Elliott, D. J., 
2005). Teachers play an active role not only as 
coaches but also as facilitators, creating a 
participatory and meaningful learning 
environment. This is connected to the 
experiential learning approach, which 
emphasizes the value of experience in shaping 
knowledge (Kolb, 1984). Furthermore, 
students' emotional engagement in the dance 
learning process demonstrates how arts 
education accommodates learners' affective and 
social development (Winner et al., 2013). 
Dance learning approaches are therefore not 
merely skill­based but are holistic in nature 
(OECD, 2023).

The reflection practiced by teachers in 
this study reveals how significantly it can 
improve the quality of learning. Teachers 
conducted continuous self­assessment of their 
teaching experiences, using this reflection to 
inform future practice. Schön (1983) argues 
that reflection is central to good professional 
practice, and these findings support this view. 
Furthermore, reflection serves as a bridge 
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between experience and new knowledge, 
enhancing teachers' professional pedagogical 
growth (Farrell, 2015; Loughran, 2002). 
Reflection in culture­based arts education 
enables teachers to negotiate curriculum 
demands with local cultural values embedded 
in learning (UNESCO, 2022). Reflection thus 
serves not only as an evaluation but also as an 
integral component of how we construct 
meaning in practice.

The presence of emotional and social 
dimensions in dance learning means that 
teachers cannot separate experience from the 
interpersonal exchanges that occur in the 
classroom. This reinforces the 
phenomenological view of human experience 
as relational and contextual (Finlay, L, 2011). 
Teachers not only teach but also learn alongside 

students, forming emotional bonds in the 
process. These findings align with other recent 
studies showing that arts education contributes 
to students' development of empathy, 
collaborative ability, and a sense of social 
identity (Bautista et al., 2021). Dance learning 
can thus be understood as a social interaction 
space that helps both teachers and students 
deepen their learning experiences.

Teacher professionalism as an active 
agent who constructs learning through the 
interaction between professional knowledge 
and cultural values in teaching experience. This 
model not only depicts conceptual relationships 
among dimensions but is also supported by 
empirical evidence that connects the main 
themes identified in the analysis, thereby 
contributing new insights to a more integrated 

Figure 2. Reflective Practice Cycle in Cultural­Based Dance Learning
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view of culture­based arts education. This 
research presents new knowledge because the 
Experiential Reflective Cultural Pedagogy 
Model (ERCP) was developed inductively from 
research data rather than as a predetermined 
framework. It must be emphasized that 
although the interview guide was designed 
based on the theories of Kolb (1984), van 
Manen (1990), and UNESCO (2021) to ensure 
conceptually relevant questions, these 
theoretical frameworks served as sensitizing 
concepts rather than as an analytic mould 
prescribing findings. The four main themes and 
elements of ERCP were identified through an 
inductive IPA analysis of empirical data and 
then retroductively positioned in dialogue with 
existing theories. ERCP is therefore a 
theoretical proposal derived from empirical 
findings and is not claimed as a model whose 
effectiveness has been tested. This study does 
not test ERCP; rather, it proposes the model as 
an analytical implication of the teacher 
experiences found in the data, a contribution 
consistent with phenomenological research 
oriented towards grounded theory (Charmaz, 
2014). In this way, this research not only 
confirms previous theories but also extends 
them with empirical findings grounded in the 
specific context of Ringkang Jawari dance 
learning.

The Experiential Reflective Cultural 
Pedagogy (ERCP) Model in Ringkang Jawari 
dance learning operates not merely as a general 
pedagogical cycle, but as a learning mechanism 
that specifically accommodates the cultural 
character, collectivity, and symbolic expression 
inherent in this dance. In practice, teachers do 
not simply observe students' success in 
imitating dance movements but also attend to 
how students develop emotional engagement, 
group cooperation, and an understanding of the 
cultural meaning embedded in each movement 
sequence of the Ringkang Jawari dance. The 
observation stage in the ERCP model, 
therefore, becomes important as teachers read 
students' responses not only in terms of 
technical movement but also in how students 
interact, demonstrate self­confidence, and 
express their cultural identity during rehearsals 
(Guberina, 2023).

The character of the Ringkang Jawari 
dance, which emphasizes cohesion, collective 
movement dynamics, and a spirit of 
togetherness, makes teachers' reflection more 
oriented towards classroom social dynamics 
than towards mere technical dance evaluation. 
Teachers reflect on how group rehearsal 
patterns influence student participation, how 
initially passive students become more engaged 
through peer support, and how students can 

understand local cultural values through direct 
practice. In this context, pedagogical reflection 
not only functions to improve teaching methods 
but also to understand how cultural experiences 
can shape students' social and emotional 
relationships in the dance learning space 
(Wesley­Nero & Donley, 2024).

The ERCP model operates contextually as 
teachers continually adjust teaching strategies 
to student characteristics and classroom 
situations. In Ringkang Jawari dance learning, 
teachers frequently modify demonstration 
patterns, rehearsal rhythms, and group work 
formats in response to students' emotional and 
social responses during rehearsals. For 
instance, when students experienced 
embarrassment or a lack of confidence in 
performing dance movements, teachers 
employed a collaborative approach through 
small­group rehearsals to help students feel 
more socially secure. The cycle of experience, 
reflection, and adaptation in ERCP thus 
becomes a dynamic and iterative process for 
creating more participatory and meaningful 
dance learning (Gulya & Fehérvári, 2023).

Through this model, Ringkang Jawari 
dance learning is understood not merely as a 
transfer of traditional movement skills, but as a 
process of forming a living cultural experience. 
ERCP enables teachers to connect dance 
practice with the values of togetherness, local 
cultural identity, and students' social 
experiences, making learning more relevant to 
their everyday lives. Based on the empirical 
findings of this study, the ERCP model 
proposes that locally based, culture­based arts 
learning can serve as a pedagogical space 
integrating technical, reflective, emotional, and 
social dimensions. It is important to emphasize 
that this proposition constitutes a theoretical 
implication of phenomenological data, not a 
claim of effectiveness tested experimentally; 
further empirical testing of this model is 
necessary in broader and more diverse contexts 
(Allen et al, 2017).

■ CONCLUSION
The phenomenological design used in this 

study aimed to understand arts and culture 
teachers' experiences in learning Ringkang 
Jawari dance, encompassing the processes of 
planning, implementing, and reflecting on 
learning. The research findings indicate that 
teachers' pedagogical experiences are dynamic 
and shaped through four main interconnected 
dimensions: curriculum adaptation to local 
cultural contexts, experience­based pedagogical 
practice, reflection as a mechanism for learning 
transformation, and emotional and social 
engagement in the learning process. These 
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findings demonstrate that traditional dance 
learning does not occur merely as a process of 
transferring movement skills, but also as a 
space for constructing cultural meaning 
through the interrelationship among teachers' 
experiences, pedagogical practice, social 
interaction, and the school's local cultural 
context.

This research contributes to the 
development of the Experiential Reflective 
Cultural Pedagogy Model (ERCP), an arts and 
culture pedagogy that places experience, 
reflection, and local culture at the core of 
learning. Within the broader theoretical 
landscape, ERCP positions itself as an 
extension of the culturally responsive teaching 
tradition (Gay, 2018), by integrating the 
dimensions of experiential learning (Kolb, 
1984) and reflective pedagogy (van Manen, 
1990), Unlike culturally sustaining pedagogy 
(Paris & Alim, 2017), which focuses more on 
preserving community cultural practices, ERCP 
emphasises the experience–reflection–
adaptation cycle occurring within teachers as 
active pedagogical agents in the context of 
traditional arts. With this phenomenological­
epistemological stance, ERCP is closer to the 
ethnopedagogy tradition in its respect for local 
knowledge, but places greater emphasis on 
teachers' interpretive processes rather than on 
the mere reproduction of cultural practices. 
This model demonstrates that locally based, 
culture­based dance learning can build students' 
emotional engagement, reinforce cultural 
identity, and foster more participatory, 
contextual learning. Accordingly, arts learning 
is no longer understood merely as an aesthetic 
and technical activity but as a social and 
cultural practice that shapes students' character, 
social relationships, and cultural awareness 
within the school environment.

This research also provides practical 
implications for the development of arts 
education policy in public schools. The 
research recommends that arts and culture 
curriculum development provide greater space 
for integrating local culture into formal 
learning through experience­based and 
reflective approaches. Arts and culture teachers 
need to be encouraged to develop more 
collaborative, reflective, and contextual 
teaching strategies so that students not only 
master dance skills but also understand the 
social and cultural values embedded within 
them. Furthermore, schools and education 
policymakers need to provide support through 
cultural pedagogy training, strengthen 
cooperation with local arts communities, and 
develop regionally based learning resources to 
ensure that traditional arts learning remains 

relevant and sustainable within modern 
education.

Based on these findings, this research 
proposes that locally based, culture­based arts 
education has strategic potential, as 
experienced by the teacher participants, for 
building adaptive, humanistic learning oriented 
towards strengthening students' cultural 
identity. The ERCP model is proposed as a 
conceptual framework for developing arts and 
culture education in schools. Nonetheless, 
further research employing different designs, 
including longitudinal studies and comparative 
studies across cultural contexts, is necessary to 
test and validate the relevance and effectiveness 
of this model in the broader context of 21st­
century education. Future research is also 
recommended for publication in reputable 
journals, such as Research in Dance Education, 
Arts Education Policy Review, and the 
International Journal of Education and the Arts, 
so that this contribution may receive wider 
recognition within the international academic 
community.

■ DECLARATION OF GENERATIVE 
AI IN SCIENTIFIC WRITING
During the writing of this manuscript, the 

authors employed AI tool to assist with 
language refinement. The author(s) have 
reviewed and edited the content generated by 
this tool and assume full responsibility for the 
content of the published article.

■ REFERENCES
Allen, A., Hancock, S., Starker­Glass, T., & 

Lewis, C. (2017). Mapping Culturally 
Relevant Pedagogy into Teacher 
Education Programs: A Critical 
Framework. Teachers College Record: 
The Voice of Scholarship in Education, 
119, 1–26. https://doi.org/
10.1177/016146811711900107

Álvarez, I. M., Velasco, M. M., & Humanes, P. 
R. (2023). Linking curriculum content to 
students’ cultural heritage in order to 
promote inclusion: an analysis of a 
learning­through­the arts project. 
International Journal of Inclusive 
Education, 27(13), 1487–1502.

Amanda. (2024). Pelaksanaan pembelajaran 
seni budaya (Tari Saman) di kelas IX 6 
SMP Negeri 34 Pekanbaru TA 2024/2025 
[Implementation of arts and culture 
learning (Saman Dance) in class IX 6 of 
SMP Negeri 34 Pekanbaru for the 
2024/2025 academic year]. Misterius: 
Publikasi Ilmu Seni dan Desain 
Komunikasi Visual, 1(4), 77–85.

Bamford, A. (2006). The wow factor: Global 



Purwinarti et al., Planning, Implementation and Reflection on the Teaching ...

107 | Research in Education, Technology, and Multiculture

research compendium on the impact of 
the arts in education. Waxmann.

Bautista, A., Tan, L. S., & Wong, J. (2021). 
Arts education and teacher development: 
A systematic review. Teaching and 
Teacher Education, 105, 103415. https://
doi.org/10.1016/j.tate.2021.103415

Borg, S. (2006). Teacher cognition and 
language education. Continuum.

Braun, V., & Clarke, V. (2006). Using thematic 
analysis in psychology. Qualitative 
Research in Psychology, 3(2), 77–101. 
https://doi.org/
10.1191/1478088706qp063oa

Clandinin, D. J., & Connelly, F. M. (2000). 
Narrative inquiry: Experience and story 
in qualitative research. Jossey­Bass.

Cone, T. P., & Cone, S. L. (2020). Teaching 
children dance (4th ed.). Human Kinetics.

Creswell, J. W. (2013). Qualitative inquiry and 
research design (3rd ed.). SAGE.

De La Rasilla, I. (2018). A Very Short History 
of International Law Journals (1869–
2018). European Journal of International 
Law, 29, 137–168. https://doi.org/
10.1093/ejil/chy005

Dewey, J. (1934). Art as experience. Perigee 
Books.

Edwin, S. F. K, Triana, D. D, & Yetti, E. 
(2025). Augmented reality traditional 
dance, integrating into students’ cultural 
literacy. International Journal of 
Educational Research. https://doi.org/
https://doi.org/10.62951/ijer.v2i2.323

Egana­delSol, P. (2023). The impacts of a high­
school art­based program on academic 
achievements, creativity, and creative 
behaviors. npj Science of Learning, 8(1), 
39.

Eisner, E. W. (2017). The enlightened eye: 
Qualitative inquiry and the enhancement 
of educational practice. Teachers College 
Press.

Elita, M. D., & Subiyantoro, S. (2021, March). 
Implementation of traditional dance art 
extracurriculars in elementary school. In 
5th International Conference on Arts 
Language and Culture (ICALC 2020) (pp. 
18­23). Atlantis Press.

Elliott, D. J. (2005). Music matters: A new 
philosophy of music education. Oxford 
University Press.

Farrell, T. S. C. (2015). Promoting teacher 
reflection in second language education. 
Routledge. https://doi.org/https://doi.org/
10.4324/9781315773463

Finlay, L. (2011). Phenomenology for 
therapists. Wiley­Blackwell.

Freeman, D. (2002). The hidden side of the 
work: Teacher knowledge and learning to 

teach. A perspective from North American 
educational research on teacher education 
in English language teaching. Language 
teaching, 35(1), 1–13.

Gay, G. (2018). Culturally responsive teaching: 
Theory, research, and practice. https://
doi.org/https://doi.org/10.14221/
ajte.2022v47n3.1

Guberina, T. (2023). Cultivating inclusive 
learning environments: Incorporating 
diversity through culturally responsive 
pedagogy. Social Science Chronicle, 2(1), 
1­14.

Gulya, N., & Fehérvári, A. (2023). Fostering 
culturally responsive pedagogy related 
competencies among pre­service teachers: 
A systematic review of the recent research 
literature. Research Papers in Education, 
39, 348–378. https://doi.org/
10.1080/02671522.2023.2228312

Hendrawan, J. H., Halimah, L., & Kokom, K. 
(2023). Strengthening the character of 
patriotism through the narantika 
rarangganis dance at a senior high school 
in Cimahi. Al­Ishlah: Jurnal Pendidikan, 
15(2), 1958­1964.

Kolb, D. A. (1984). Experiential learning. 
Prentice Hall.

Ladson­Billings, G. (1995). Toward a theory of 
culturally relevant pedagogy. American 
Educational Research Journal, 32(3), 
465–491. https://doi.org/
10.3102/00028312032003465

Li, Z., & Chinpong, S. (2025). The 
Development of Learning Achievement in 
Peacock Dance Practical Skills Based on 
Davies' Teaching Concept of High School 
Students in Pu'er City, Jiangcheng 
District. International Journal of 
Sociologies and Anthropologies Science 
Reviews, 5(6), 485–494.

Litaay, S. C. H., Manuputty, F. M., Afdhal, A., 
& Makaruku, N. D. (2025). Local 
Culture­Based Education in the Hidden 
Curriculum: A Strategy for Fostering 
Tolerance and Peace in Maluku 
Secondary Schools. Society, 13(1), 192–
207.

Liu, W., Xue, H., & Wang, Z. (2024). A 
systematic comparison of intercultural 
and indigenous cultural dance education 
from a global perspective (2010–2024). 
Frontiers in Psychology, 15. https://
doi.org/10.3389/fpsyg.2024.1493457

Lobo, J. (2023). Protecting Philippine dance 
traditions via education of tomorrow's 
pedagogues. Journal of Ethnic and 
Cultural Studies, 10(1), 98–124.

Malarsih, M., Haryono, S., & Widodo, W. 
(2025). Local Culture–Based Dance 



Research in Education, Technology, and Multiculture

Research in Education, Technology, and Multiculture | 108

Learning with the Integration of Students’ 
Creativity, Motor Skills, and Social 
Sensitivity. Catharsis, 14(2), 147–154.

Martadi, M., & Sampurno, M. B. T. (2025). 
Culturally sustaining pedagogy through 
Banyuwangi Arts in Elementary 
Education. Harmonia: Journal of Arts 
Research and Education, 25(1), 44–58.

OECD. (2023). Future of education and skills 
2030. OECD Publishing. https://doi.org/
https://doi.org/10.1787/19939019

Prameswari, N. S., Saud, M., Amboro, J. L., & 
Wahyuningsih, N. (2020). The motivation 
of learning art & culture among students 
in Indonesia. Cogent Education, 7(1), 
1809770.

Purwinarti, W. (2026). Model Pembelajaran 
Seni Tari Berbasis Deep Learning 
Embodied Reflective Learning (DL­ERL). 
Media Edukasi Indonesia.

Risner, D. (2014). Gender problems in dance 
education. . . Arts Education Policy 
Review, 115(3), 1–10. https://doi.org/
https://doi.org/
10.1080/10632913.2014.994850

Schön, D. A. (1983). The reflective 
practitioner. Basic Books.

Simon, C. L. C., Pinlac, J. T., Regala, W. A., 
Peña, D., Tolentino, J. C. G., & Soriano, 
L. P. Enhancing Filipino Senior High 
School Students' Conceptual 
Understanding of Philippine Folk Dance 
Using the ISAYAW Web Application. 
International Journal of 
Multidisciplinary: Applied Business and 
Education Research, 5(8), 3247–3271.

Smith, R., & Dean, R. (2021). Practice­led 
learning and embodied pedagogy in 
performing arts education. Arts and 
Humanities in Higher Education, 20(3), 
301–318.

UNESCO. (2022). Transforming education 
through culture and arts. https://doi.org/
https://unesdoc.unesco.org

Van Manen, M. (1990). Researching lived 
experience. SUNY Press.

Wesley‐Nero, S., & Donley, K. (2024). 
Culturally and linguistically responsive 
pedagogy: Examining teachers' 
conceptualizations of affirmative 
instructional practices for multilingual 
learners. TESOL Journal, 15(4), e881.

Winner, E., Goldstein, T. R., & Vincent­
Lancrin, S. (2013). Art for art’s sake. The 
impact of arts education. doi, 10.

Yulyansi, W., & Susmiarti, S. (2022). 
Pelaksanaan Pembelajaran Seni Budaya 
(Tari) Di SMA Negeri 4 Kota Sungai 
Penuh Provinsi Jambi: Studi Deskriptif 
PBM Di Era New Normal 

[Implementation of Arts and Culture 
Learning (Dance) at State Senior High 
School 4, Sungai Penuh City, Jambi 
Province: A Descriptive Study of PBM in 
the New Normal Era]. Jurnal 
Sendratasik, 11(2), 156–164.

Zhang, D. (2023). Analysis on the Path of 
Integrating Traditional Cultural Education 
into Dance Teaching in Colleges and 
Universities. International Journal of 
New Developments in Education, 5(11).


